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The role of investments in achieving sustainable development UAE experience
M.Karrar ali makttoof - collage of law 
DR. Nasreen Faleh - collage of economic 
Abstract 

 Most of the economic development strategies encouraged the rapid accumulation of physical, human 
and financial capital at the expense of the decline and decline of natural capital and its deterioration. The 
beginning of the twentieth century witnessed several crises that weakened and threatened efforts aimed at 
achieving the Millennium Development Goals and achieving sustainable development. It did not yield the 
desired result of sustainable development, so it became necessary to change this path to a new path of green 
economic development models, so the idea of shifting towards a green economy came as a new model of 
economic development to achieve sustainable development and reduce environmental and social risks, 
which has become a trend for many governments. The world is similar to the United Arab Emirates, which 
is considered a prominent experience in this field. The prevailing economic model in the Arab Emirates 
also created a guarantee of continuity of sustainable development and sought to protect the environment 
and achieve a balance between economic and social development. Therefore, the National Agenda of the 
UAE Vision 2021 seeks to achieve a sustainable environment in terms of air quality, conservation of water 
resources, increasing reliance on clean energy and implementing green development, and increasing 
investments. In terms of infrastructure, the National Agenda aspires to become the first country in the 
world in the quality of airport infrastructure. And ports and roads, in addition to enhancing the quality of 
providing electricity and communications to make the country at the forefront of countries in smart 
services. 
Keywords: sustainable development - green economy - investments - infrastructure - UAE 
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Summary  
The blackmail that girls are subjected to is considered the most dangerous form of electronic 

blackmail spread in society, and it is   considered one of the hidden crimes with wide social dimensions. 
Not only on the girl, but on all members of her family, since we live in an oriental society that is subject to 
authentic social traditions and customs. Electronic blackmail is one of the biggest risks facing social 
network users who do not have sufficient knowledge of information security, and thus they will fall victim 
to various types of electronic blackmail, especially if the girl is threatened with private family photos, 
explicit clips and photos, or private conversations, whether between the blackmailer And the victim or 
whether it was for the girl, so he pressures and blackmails her in various ways and means, whether material 
or moral, and from here the problems of the Internet began to increase despite the rapid technological 
development that has become prevalent in most Arab and Western societies, so the exploitation of 
electronic gangs for the accounts of people, especially girls, being the target group has become By these 
criminal groups, extortion and heinous exploitation is carried out and has many social and psychological 
dimensions  

Despite the importance of the issue, the efforts of the Iraqi Ministry of Interior are still continuing to 
pursue extortionists and arrest dozens of those who targeted teenage girls, after deceiving them and 
obtaining their private photos, then blackmailing them to obtain large sums of money or forcing them to 
make indecent requests that harm the honor of the girl and her family. In this research, we have tried to 
identify the most important social risks of electronic blackmail for girls, and to highlight the role of social 
awareness in confronting it  
Keywords: risks, electronic violence, blackmail, gender 
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The contribution of sustainable development to addressing educational waste in 
secondary and vocational schools 

Eng. Wissam Hatem Salman 
Ministry of Education - Directorate of Cultural Relations 
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Abstract 
Sustainable development is a development planning method that ensures the achievement of many 
national goals to meet the great challenges facing the countries of the world. They call for 
improving the living conditions of all inhabitants of the globe and meeting their requirements. 
Therefore, many conferences and symposia were held by United Nations organizations and came 
out with many decisions and recommendations that called upon the(193) member states of the 
organization to implement and work with them. Iraq is among the member states. One of the 
decisions made regarding education. And because the Ministry of Education in Iraq faces a 
number of obstacles that have led to a high rate of student dropouts in the secondary and 
vocational stages, so the implementation of the sustainable development goals guarantees us to 
significantly reduce the dropout rate in schools if action is taken because it addresses the reasons 
that led to students leaving seats scholastic. 

Key Words: sustainable development , School leaving, Secondary education , Vocational 
education, Educational waste. 
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A comparative study in the sports fears between the students of the stages of the 
Department of Physical Education and Sports Sciences at the University of 

Hamdaniya 

mahmoud   Qassem abdel hafez 
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ABSTRACT 
        The idea of the research was summarized in identifying the sports fears of the students of the 
four stages of the Department of Physical Education and Sports Sciences at the University of 
Hamdaniya towards the effectiveness of football. In order to find out which of the four stages they 
have a higher or greater sporting concern about the effectiveness of soccer. 
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ABSTRACT 

government in his local government, and implementing what the needs of the local population 
require through their representatives in the provincial council.  His work includes wide 
administrative, functional, financial and supervisory competencies, and due to the great that 
weighs on the governor when exercising his work, the law has given him the right to delegate 
some of his competencies to his assistants.  The administrative function is in its hands, or 
because of the fear of dividing the state into different units, while some states, for reasons 
related to the good management of public utilities, and to ease the burden on the central 

population to manage their affairs themselves, and for, social and political roles have a role in 
this  
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"The effect of the dialogue method for the achievement of second-grade intermediate Male 
students in science" 

Researcher: M. Dheyaa Haider Jabbar Al-Khafaji 
General Directorate of Education Al-Qadisiyah 
Email: as07814590739@gmail.com 
Abstract :  
The aim of the research is to identify the effect of the dialogue method on the achievement of the 
second grade average students in science, and to verify this, the researcher put the following null 
hypothesis: There is no statistically significant difference at the level of significance (0.05) between 
the average scores of the experimental group students who study science by the dialogical method 
and the average The scores of the control group who study in the usual way in the achievement 
test, and the results of the research showed: the superiority of the experimental group that studied 
according to the dialogical method over the control group that studied in the usual way in the 
achievement test, accordingly the researcher recommended the necessity of preparing science 
lessons in various stages in the dialogical way And training students on dialogue and discussion 
from the primary stages of education onwards, and preparing educational guides by the 
Curriculum Directorate that contain lessons in the dialogue method so that the teacher can see 
and benefit from them in teaching students  
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Geographical analysis of the water quality characteristics of the Euphrates River 

in the city of Samawah
Kafaa Abdullah Loaf Al-Jayashi   M.M 

Al-Muthanna University / College of Education for Humanities 
Abstract  

   The problem of water scarcity and its suitability for use is one of the problems that it faces not 
only in dry areas, but also in humid areas. The current study was concerned with revealing the 
qualitative characteristics of the water of the Euphrates within the city of Samawah, as it is one of 
the important rivers in the governorate due to the multiplicity of areas of use of its water 
resources, due to The prevalence of the dry desert climate in the region and the scarcity of other 
water sources on the one hand, and the deterioration of its qualitative characteristics on the other 
hand, as a large proportion of the water may return to the water source in the form of heavy water 
loaded with pollutants, the percentage of which increases with the increase in population and 
urban and industrial development, the study showed Tracking the quality of the Euphrates water 
within the study area for the period (2012-2019). The physical and chemical specifications of the 
Euphrates water exceeded the permissible limits globally, with the exception of dissolved oxygen 
and the water temperature that fall within the permissible limits, and this may lead to an increase 
in human activities and industrial areas. And the commercial centers of the city, neglect and non-
application of environmental controls, to increase the measurement of these elements and the 
deterioration of the quality of surface water in the study area. 
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The impact of a weak magnetic field on the changing climate of the planet (An attempt to 
explain climate change from a new perspective) 

Assist.Lecturer Mustafa Falah Al-Hassani 
College of Education for the Humanities- Al-Muthanna University - Iraq 
mustafafalah@mu.edu.iq 
Abstract : 
   The research aims to measure the extent of the weakness of the magnetic field and its implications for 
changing the climate of the planet. At the end of the nineteenth century, when the field density decreased 
by more than (5%), and over the past twenty years, the percentage of decrease increased by about (1.5%), 
and the field has explored during the period (1900-2020) a distance of up to 900 km), in addition to an 
increase in the speed of the field from 10) km/year) to 55 km/year) during the past few years and it is now 
moving towards Siberia, and the field density is decreasing annually by (0.2%) every year according to 
equations formulated by the researcher and it is expected that this percentage will increase with the increase 
The speed of the field, and this caused an increase in the temperature of the planet due to allowing the 
entry of larger quantities of cosmic waves and solar storms, as the entry of solar storm waves causes an 
increase in the percentage of ultraviolet rays and this raises the temperatures as well as an increase in the 
entry of cosmic waves coming from outside the solar system NS The formation of thermal clouds that 
absorb these rays and reflect them towards the earth and at the same time did not allow them to be 
reflected back into space, which raises the temperatures on the surface of the earth and causes the 
emergence of many incurable diseases that gradually appear with the increase in the position of the 
magnetic field. 
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ABSTRACT 
Every stylistic analysis endeavors to pin point the artistic principles underlying a writer's choice of 
language. Moreover, all writers, and hence all texts, have unique qualities that distinguish them from 
others. (Leech and Short, 2007: 60). Accordingly, this paper sets itself the task of detecting the stylistic 
features of the eulogistic introductions of Imam Al-Kadhim's supplications. More precisely, it aims at 
elucidating the stylistic buildup of the above mentioned type of texts. Consequently, it hypothesized that 
the most prevalent stylistic features in Imam Al-Kadhim's supplications constitute the recurrent 
implementation of the lexical category of nouns as well as utilizing the grammatical category of relative 
clauses in addition to employing the figure of speech of repetition and using pronouns as a cohesive device. 
To achieve the aim of this study and test its hypothesis, five supplications of Imam Al-Kadhim have been 
chosen to be analyzed stylistically by utilizing the model of Leech and Short (2007: 60-4). Moreover, a 
statistical method represented by percentage equation has been implemented to demonstrate the findings of 

the analysis of the data under scrutiny. Results of the analysis verify the above mentioned hypothesis 
Key Words: eulogistic introductions, lexical category, declarative sentences,  relative clauses, repetition,  
parallelism,  alliteration, pronouns. 
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1. Theoretical Underpinnings 
1.1 Eulogistic Introductions 

One of the basic constituents of supplication is the 'eulogistic introduction', i.e. the 
supplication is opened by praising Almighty Allah, exalting Him, glorifying His Name, thanking Him for 
His limitless graces and bounties, and calling Him by His beautiful Names and Attributes.  
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 (2000: 125) states that every supplication should be opened by praising Almighty 
Allah and exalting Him with appropriate praise that fits Allah's Divine greatness. Introducing the 
supplication by praising Allah and glorifying His Name makes it closer to be answered and getting what is 
requested.  

 (2007: 45) defines 'praise' as exalting the one praised, glorifying him/her, and calling 
him/her by using beautiful attributes to venerate him/her. He adds that Allah should be praised in an 
appropriate way that fits His Divinity and Almightiness.  

In this respect,  (2008: 21) points out that many narrations of Prophet Muhammad and 
his Household that are dedicated to clarifying the good manners of supplication assure that the 
supplication should start by praising Allah and exalting Him.  

Praising Allah the Almighty and exalting Him includes calling Him by His beautiful 
Names and Attributes. Allah says in the Glorious Quran:  

"             
) (180

   And Allah's are the best names, therefore call on Him thereby, and leave alone 
those who violate the sanctity of His names; they shall be recompensed for what 
they did.                             (Shakir, 1999: 77) 

Asifi (2008: 118) asserts that Allah loves His servants to call upon Him with His 
beautiful Names and Attributes, each of which is a key to His limitless Mercy and Grace. Moreover, 

 (2006: 12) mentions that when someone calls upon Allah by His Names and Attributes that 
imply Good, Forgiveness, Mercy, and Love then asks Allah to forgive him/her, surely Allah will 
respond to his/her invocation for the sake of His Names and Attributes. An illustration of such 
type of supplication is found in Prophet Muh  

, 1995: 36)                                      cited in ( 
    O Ever-living! O Ever-lasting! O Ever-living who never dies! O Ever-living there is 
no god but You. Remover of the troubles! Answerer of the calls of the desperate! I ask 
You, as all praise is due to You  there is no god but You  O Bestower of Favors! 
Originator of the heavens and the earth! Lord of Might and Glory! The Beneficent in 
this world and the next and the Merciful in them both! O Lord! Bless me with the 
mercy that would make me free from needing mercy from other than You, O Most 
Merciful of the mercifuls.                                      (Jaffer, 2011: 122-3) 

Another example of venerating Allah in a magnificent way is found in Imam As-Sajjad's 
(2013: 25) supplication: 

.
Praise belongs to God, the First, without a first before Him, the Last, without a last 

behind Him. Beholders' eyes fall short of seeing Him, describers' imaginations are not 
able to depict Him. (Chittick, 1988: 169) 
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1.2 Model of Analysis  
The model adopted for the stylistic analysis of the data is that of Leech and Short (2007: 60-4). 

This model consists of four basic headings: lexical categories, grammatical categories, figures of speech, 
and Cohesion and context. 

a. Lexical categories: This heading consists of a number of subcategories. The first one is 

general (it refers to the general description of the vocabulary utilized in the text whether it 
is descriptive or evaluative, general or specific, emotive or referential, etc.). The second is 
nouns (i.e. are the nouns employed in the text concrete or abstract? and also whether 
nouns used to refer to events, perceptions, qualities, etc.). The third subcategory is entitled 

adjectives (it illustrates whether the adjectives used are referential, emotive, or evaluative 
and also whether adjectives employed are attributive or predicative). The fourth category is 
concerned with analyzing verbs utilized in the text and the fifth is devoted to describing the 

adverbs employed in it.  
b. Grammatical categories: Such categories include analyzing sentence types (declarative, 

interrogative, imperative, etc.) and sentence complexity (length of sentences, the ratio of 
dependent and independent clauses, and also in what part of a sentence does complexity 
tend to occur?). Also within this heading, we have description of clause types (relative 

clauses, adverbial clauses, etc.) and clause structure (is there anything significant about 
clause elements, e.g. frequency of objects, complements, adverbials; of transitive or 
intransitive verb constructions). Other subcategories discussed under this heading are 

noun phrases, verb phrases, and other phrase types. 
c. Figures of speech: Here we analyze such features of the text which are foregrounded by 

means of departing in some way from general norms of communication for example, 
exploitation of regularities of formal patterning, or of deviations from the linguistic code. 

This heading consists of three subcategories. First we have grammatical and lexical 
foregrounded features (whether there are any cases of repetition, anaphora, parallelism, 
chiasmus, etc.). The second subcategory is phonological schemes (are there any 

phonological patterns of rhyme, alliteration, assonance, etc.?). The third subcategory is 
tropes (it includes figures of speech such as metaphor, simile, metonymy, synecdoche, 
paradox and irony, etc.).  

d. Cohesion and context: Under cohesion, we consider the internal organization of the text, 
that is, ways in which one part of a text is linked to another. Does the text contain logical 

or other links between sentences (e.g. coordinating conjunctions, or linking adverbials)? Or 

does it tend to rely on implicit connections of meaning? What sort of use is made of cross-
reference by pronouns or ellipsis? Are meaning connections reinforced by repetition of 
words and phrases, or by repeatedly using words from the same semantic field? Under 
context, we consider the external relations of a text or a part of a text, seeing it as a 
discourse presupposing a relation between its participants: addresser and addressee. What 
linguistic clues are there of the addresser addressee relationship? What attitude does the 
addresser imply towards his addressee? 
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2. Data Analysis 
2.1 Data Collection and Description  

The data of this paper is represented by  five eulogistic introductions extracted from Imam 
Al-Kadhim's supplications collected from (2004: 17-35) in an attempt to arrive at 
the most prevalent linguistic features utilized in this type of texts and at the same time 
highlighting the characteristic features of the Imam's language that make up his own and special 
style.  
2.2 Method of Analysis 

This study utilizes the model of Leech and Short (2007: 60-4) for the stylistic analysis of the 
data under scrutiny. Moreover, a statistical method represented by percentage equation has been 
implemented to demonstrate the findings of the analysis.  
2.3 Stylistic Analysis 

a. Lexical categories: 
There is a commonly accepted view that a strong and neat connection exists between 

the genre of the text and the lexical items utilized in it. This truism has been generally observed in 
all the texts analyzed. The words chosen by the Imam are intended to praise Allah, exalt Him, and 
glorify his Omnipotence and Almightiness. As such, they have been intricately selected and 
presented to achieve this aim and have absolutely succeeded in doing this job. Generally speaking 
the vocabulary employed by the Imam in text (1), (2), (3), and (4) are descriptive depicting Allah's 
Greatness, Praising Him, and glorifying His Omnipotence, as the following extracts from texts (2) 
and (3) respectively illustrate:  

.
   

Yet, in text (5), the vocabulary exploited is not only descriptive but also emotive:  

 
More specifically, in the texts analyzed, the Imam uses both abstract nouns such as:  

 
and concrete nouns such as:  

Moreover, in text (2), the Imam uses a proper name ( ) which is the name of the last Prophet. Imam 
Al-Kadhim, here, is thanking Allah for the gift of Islam He granted us through Prophet Muhammad:  

    
The adjectives employed in the texts, are used attributively and they are referential alluding to 

some divine attributes of Allah as in the following adjectives used in text (4):  
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Verbs utilized by the Imam carry important part of the meaning of the texts. They are mostly 
stative and transitive:   

b. Grammatical categories:  
The most common type of sentences exploited by the Imam are declarative sentences. 

These sentences are complex and complexity is manifested through the use of coordination, as for 
example in text (1):  

Moreover, the Imam makes extensive use of relative clauses, as in texts (2) and (3) 
respectively:  

.

Furthermore, in text (2), the Imam makes a list of adjectives connected via coordination:  
-  

The Imam uses past tense verbs such as:  

as well as present tense verbs such as:  

 
c. Figures of speech 

In the analyzed texts, the Imam makes use of repetition. In some instances, he repeats 
the same word or the same phrase, as in text (2) where he repeats the phrase ( ) to 
enhance the connectivity of the text. In other instances, he uses synonymy, as in text (4), where he 
uses: ( ) and ( ).  

Another prevalent figure of speech exploited in the texts is parallelism, as in texts (4) 
and (5) respectively:  

 

Moreover, the Imam makes use of alliteration, as in text (4), where all the 
verbs used start with the same initial letter ( ):  

 
d. Cohesion and context: 
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In all the texts analyzed, sentences are knitted to each other in a subtle way through the 
use of certain cohesive devices such as coordinating conjunction and cross-reference by pronouns. 
The connectivity of the texts is also achieved through the use of repetition. There are also instances 
of lexical cohesion by using synonyms ( ) and antonyms: 

     .()     
As for context, the Imam addresses Allah directly through the use of direct address forms 

such as ( ). Moreover, the relation between the addresser and the addressee is 
magnificently depicted by the Imam in text (4): 

The Imam is addressing his Lord, as such he intricately chooses a language that fits the supreme 
Divinity and Almightiness of Allah. 
2.4 Statistical Analysis  

Table (1) below presents a statistical  analysis of the data backing up the stylistic analysis 
made in the above section in an attempt to demonstrate the frequency of occurrence and 
percentage of each item in the model utilized in the texts.  

Table (1) Statistical Analysis of Eulogistic Introductions of Imam Al-Kadhim's Supplications  

No.  
of  

Text 

Lexical categories Grammatical 
categories 

Figures of speech Cohesion 

No
uns  

Adjec
tives 

Ver
bs 

Declar
ative 

senten
ces 

Rela
tive 
clau
ses 

Repet
ition 

Parall
elism 

Alliter
ation 

Coordi
nating 

conjunc
tions 

Pron
ouns 

Text 
(1) 

11 3 0 1 0 1 0 0 3 9 

Text 
(2) 

20 13 5 1 3 2 4 1 14 9 

Text 
(3) 

25 1 6 1 6 7 0 0 2 9 

Text 
(4) 

31 19 21 1 1 8 3 5 22 19 

Text 
(5) 

11 2 7 1 1 8 3 1 8 13 

Total 98 38 39 5 11 26 10 7 49 59 

Perce
ntage 

56
% 

21.71
% 

22.2
8% 

31.25
% 

68.7
5% 

60.46
% 

23.25
% 

16.27
% 

45.37% 54.62 

 
2.5 Results of Analysis 

1. The most common lexical category utilized by the Imam in his eulogistic introductions is 
nouns having the highest percentage among other lexical components. These nouns are 
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selected and presented in a very subtle way to venerate and exalt Allah's Greatness and 
Omnipotence.  

2. The Imam makes extensive use of relative clauses which makes the clauses and phrases of 

the text neatly connected. 
3. The most prevalent figure of speech exploited by the Imam is repetition. Other figures of 

speech utilized by the Imam are parallelism and alliteration.  
4. The internal organization of the texts is built via two cohesive devices: coordinating 

conjunctions and cross-referencing through pronouns.   
3. Concluding Remarks 

After conducting stylistic and statistical analyses, this paper has come up with the 
following conclusions:  

1. The hypothesis set at the beginning of the work has been verified. This is due to the fact 

that the most prevalent stylistic features in Imam Al-Kadhim's supplications constitute 
the recurrent implementation of the lexical category of nouns as well as utilizing the 
grammatical category of relative clauses in addition to employing the figure of speech of 
repetition and using pronouns as a cohesive device.  

2. It is convenient to mention here that the Imam is addressing his Creator, as such he 

intricately chooses a language that fits the supreme Divinity and Almightiness of the 
Lord of heavens and earth Allah. 
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Abstract  
Being the Economic Man, Crusoe has economist's an understanding of social hierarchy, which 

can be seen as the basic element of the foundation of the master-servant relationship in the novel. 
This is also manifested by presenting Crusoe as a capitalist and colonialist, which results in his 
material success. Accordingly, this research sets itself the task of answering the following question: 
what are the basic blocks that constitute the main economic buildup of Daniel Defoe's Robinson 
Crusoe? As such, the paper aims to investigate the economic situation utilized in this novel. In 
order to achieve this aim, we start by discussing the concept of exploitation and how it is 
employed in the novel. Then, Individualism and capitalism are dealt with clarifying how they are 
utilized in this novel. Finally, some light is shed on the theme of colonialism and its influence on 
economic development with the aim of expounding how this theme is widely implemented in 
Daniel Defoe's Robinson Crusoe  
 Keywords:   Robinson Crusoe, Exploitation, Individualism, Capitalism, Colonialism, Economic  
Development. 
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1. Exploitation: Robinson Crusoe as a Typical Exploiter 
The 18th century witnessed an economic shift in England, from a traditional agriculture-based 

economy to an industrial commercial and financial economy which had close links with the 
colonies. It is true that the aristocrats maintained a high status and remained the richest section of 
the population. They still had the broadest degree of social, political and economic power as land 
owned by the aristocracy was the largest source of wealth. However, this kind of economy is much 
more static, and agriculture was being replaced by capitalism at the beginning of the 18th century, 
with the rise of the capitalist economy, which contributed to the formation of a wealthy middle-
class. Soon, London became a large city in which the fruits of colonialism were evident. As a result 
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of the shift from an economy based on agriculture to an economy driven by the industrial 

put money at the center of the world changed the static structure of society, making different 
social classes prosperous. Daniel Defoe depicted the experiences of the newly emerging class, of 
which he was a member, and which is based on profit-making  

This section highlights the argument that behind the idea of economic power ostensibly 
symbolized through the character of Crusoe, who is a typical exploiter of his age. The novel thus 

policies and practices of British commerce at that time, offering insights into how Britain 
exploited other countries in the name of colonization with a certain understanding of civilization  

On the other hand, the commercial spirit led increasingly to the conception of human beings 
as individuals rather than as members of a community. As a result, while the class structure and 
social hierarchy remained important, the boundaries became more obscure. People were separated 
according to their function in a differentiated workplace although they were working and living in 
close proximity. Relationships between individuals were based on personal interests rather than 
family ties or other loyalties  

Exploitation can be defined as the act of making someone suffer or deprive them of 
something, 
exploitation implies dealing with a human being as a mere object, considering someone to be a 
resource to be used to the maximum extent possible, with no thought of their well-being. Within 
this context, cases of exploitation can be observed in social relations where one person is "using" 
the other for his own personal advantage. The way Crusoe treats Friday comes to mind, but 
exploitation is not limited to this. All characters with the ability to do so in the novel exploit 
others. Defoe presents a world of appetites, and, as Joseph Conrad stated in his letters, in modern 

several incidents. On the most basic level, men are treated as if they were animals, and then only as 
victims to be exploited by "savages  

a place where there had been a fire made, and a circle dug in the earth, like a cock-pit, where I 
supposed the savage wretches had sat down to their inhuman feastings upon the bodies of their 
fellow-creature (Defoe, 141  

In fact, Defoe puts the idea of cannibalism at the center of the events in the novel. As the 
characters were living on an isolated island, they would metaphorically feed themselves by killing 
and eating each other with the same sense of exploitation. The difference with Crusoe is that he 
must use his mind, notably his productive and economic skills, to become a free and civilized man 
on the island. By using his mental skills, he comes to exploit every situation on the island to his 
own advantage  

Many critics have pointed out that the way Crusoe's background is presented provides clues 
about his capitalist colonialist approach. They draw attention to the "original sin" of Crusoe, who 

in 1632 in York. His father was a bourgeois man, earning money by trading in Hull, England. The 



 

240 
 

desperate fortunes on the one hand, or of aspiring superior fortunes on the other, who went 
abroad upon adv

enough to stop him from going on this adventure. Crusoe becomes emotionally distanced from his 
father and acts against his father's orders. Crusoe made his decision without thinking of the 
consequences, therefore; he was not sure whether or not he would succeed in this venture. Crusoe 

learly shows his ambition and his wishes to earn 
money. He establishes a good group of friends in London and creates a friendship with a captain  

Ultimately, Crusoe wishes to become a trader and a sailor, too. He achieves his desire and sets 
off for Guinea in order to trading which was along the coast of Africa. From a Turkish rover ship 
in the harbor of Sallee which is belonging to the Moors, remaining beach of Africa, Crusoe is 
taken as prisoner by attack. He is kept by the captain of the corsair as a reward; made his slave, 
being young and skillful, and fit for his business. Having been forced to work as a slave on board a 
ship, Crusoe has been a victim of the inhumane practices of exploitation, which is closely related 
to colonialism and imperialism. Thus, he has painfully learned how to be independent, and to 
exploit rather than be exploited (there is no third option). However, his methods will be the work 
plan and ledger  

There is much in Crusoe's past on the theme of master-slave relationships, just as there is in 
the book as a whole. Before the main events of the story take place, a Turkish corsair puts Crusoe 
in a slave-master condition, so the latter will take care of the property in the corsair's home, his 
garden ashore, and the ship when the captain comes home. Crusoe thinks only to escape from 
slavery, and after two years, an odd circumstance presented itself, which puts some attempts for 
his liberty in his head to fulfill his desire. Crusoe, with Xury who is a slave and another boy, the 

different kinds of work, and what work and freedom mean  
Later, still in the context of the story before the desert island adventure, Crusoe and Xury 

encounter a Portuguese ship whose captain rescues them and takes them to Brazil. Crusoe sells 
Xury (the boy) to the ship's captain, although he had promised to free the boy. He does not 
hesitate to sell his boy Xury as a slave to the captain of the ship on which they were rescued. His 
emotional response to the enslavement of his friend Xury is truly trivial  

loath to take, not 
that I was not willing to let the Captain have him, but I was very loath to sell the poor Boy's 
Liberty, who had assisted me so faithfully in procuring my own (28). 

It is clear that for Crusoe human concerns are subordinate to economic ones. Liberty is the 
ability to work for oneself, and only the industrious and productive man truly has a right to it  

In order to trade, Crusoe decides to remain in Brazil for the good gain was making him to 
have more and more, and subsequently stays there for about four years. There, Crusoe would buy 
slaves from Guinea for working in Brazil in order to make a big farm and good money. In the year 
that he bought the slaves in Guinea, he continues to trade in goods. However, Crusoe is caught in 
a storm again between latitudes 11-12. He and the crew of the ship board a small boat when the 
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island", together with some materials from the ship  
Crusoe briefly questions God on the lonely deserted island and thinks of the benefits of divine 

providence, which has saved him from death. However, he is soon active, and starts by making a 
cottage. He finds mountain goats, and decides to domesticate them and feed upon their meat and 
milk. Hanson lists the accumulation of Crusoe's simple activities  

Goats [...] the milk. Take advantage of the skin. Learn cultivation. The major needs were in 
order [...] Wheat, barley plant, farming, livestock and hunting. Life continues. Remove the 
candidate discovery..." (Hanson 1993: 65  

As Hanson points out, all of man's material needs are considered. This section of the book 
reads almost like Rousseau's philosophy, in that it considers man in terms of his basic condition 
and needs. He is a self-made man, finding food, then shelter, and he builds a cottage and puts up a 
fence. Moreover, he succeeds in land cultivation, animal domestication and in ruling over Friday 
and the mutineers. The main difference between him and Rousseau's noble savage is in the fact 

methods of philosophical analysis certainly present the significant and important resources of 
priority. Therefore, he thinks seriously about exclusions of authority and throws over 
characteristic of colonial situations. However, it is not enough to free us of the assumption 
supporting it, most significantly, the conception of history as working according to a sense that is 
basically preventing human intervention. It can be seen as a struggle that takes the discourse of 
universal justice seriously. Although he is often concerned with the cases of Europe's oppressed 
others and the legal exception and forms of state-decisions (state-sanctioned) violence, it makes 
such oppression possible. This issue is largely focused in his discussion of the detention and 
attempted killing the people of his society  

Every activity is carried out by Crusoe himself according to the schedule of his daily life, a 
daily work plan. Crusoe is always particular with money, carefully listing his possessions. When, in 
Chapter 19, his steward in Lisbon gives him 100 monitors he immediately provides a receipt. His 
praise is reserved for the productive, and his blame for the lazy. When he is pleased, it is always 
with money. As he says  

I had everything so ready at my hand that it was a great pleasure to me to see all my goods in 
such order, and especially to find my stock of all necessaries so great" (57  

He exploits the island and enlarges it through his mind and hard work by planting many plots. 
While he makes the island productive with different crops, he could gain control of the island's 
nature and make use of its bounty, he also is able to exercise some control over the island on the 
opposite side, where the cannibals. During this period, he teaches Friday to speak his language. 
Friday gives some company to Crusoe and helps with his tasks, although it is notable that the 
black man is only taught enough English to understand commands  

In the twenty-seven years, Crusoe sees a ship approaching the coast and directly believes that 

captain and they try to murder him on the beach of C
were faithful to him. It occurs in the introduction that Crusoe makes use of everything and the 
people he encounters. Therefore, he makes a deal with them in which they have to obey Crusoe 
and in return, he rescues them. Crusoe succeeds in enlarging his kingdom and in increasing the 
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commands, who told Crusoe later that the ship and its crew are his own. As Crusoe states  
They listened always very attentively to my discourses on these heads, but especially to that 

part which related to the buying of negroes, which was a trade at that time" (32  
They all obey his orders and refer to him as the governor in which Crusoe depends in his 

relationship with others by making use of the situation for his advantage under certain 
circumstances as in the case of the captain to help him in leaving the island. Therefore, Crusoe 
colonizes the island and all the people whom he meets on it reflecting the English policy at that 
time  
Forming a summarized image of British colonialism, Crusoe makes Friday into a good servant. 

own before. He gives him a new name, a new religion and a new language. The outcome of this is 
the master - servant/slave relationship which has its roots in the homo-economicus. Friday is a 

mean, 

(Blackburn, 1985: 4).  Friday at one point calls himself an "Ugly Dog" (205). No matter whether he 
is dog or human, the fact is that he derives all his 
religion should be converted to Christianity because without such a conversion, the process of 
social subordination (becoming the servant of the master) is not complete. 
Crusoe rescues the captain and guides the crew to leave the island. By so doing, he obtains their 
welcome to be a part of them in return. With sufficient equipment and the necessary preparations 
for a year, after twenty-eight years and two months, he will leave the island. Eventually the ship 
reaches England. Friday will still be next to his master as a slave. He returns to live a civilized life 
in his country again. Lately, he discovers that he has accumulated a large amount of money. Then, 
Crusoe does not remove the option of staying in the city, or continuing his life on the seas. 
2. Individualism and Capitalism 

-autobiographical style, and all autobiographies are to an extent 
fictions. As John J. Richetti states in his book The Life of Daniel Defoe  

Defoe deliberately begins with details whose crucial purpose is to ground the tale in actuality 
and to make Robinson Crusoe an individualized character whose life has historical and 
geographical particularity: 'I was born in the year 1632, in the city of York, of a good family, 
though not of that country, my father being a foreigner of Bremen, who settled first at Hull" 
(Richetti, 1985: 59  
Richetti also illustrates that the link between the novel and individualism, and individualism and 
capitalism, is key to explaining the rise of this genre in the 18th century. The main reason why 
capitalism fosters individualism is that industrial societies require far greater specialization in the 
workplace. Work must adapt to obtain the maximum profits, and the worker must be willing to 
move and thus break wider family and community ties. The white man is unable to continue with 
the farm alone, to deal with agriculture by himself and to take care of the tame animals on the 
island. Accordingly, the idea of winning and logical profit is ordering and placing it wisely is 
present till the end of the story. Therefore, there is no difficulty that cannot be overcome. 
However, it is always seen as work which should be produced equally and fairly in order to receive 
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the right judgment. Depending on the events of the novel, it appears that the novel gives 
information about a certain understanding of humanity, and it shows how the system of justice in 
work and in daily life appears. The advancement of trade at the economic level in this century for 
Europe is to gain importance in daily city life. The modern state with the most prominent 
elements of the nation-state concept is based on the changes that stand out in this period as 
institutionalization among various classes. The basis of feudal society organization has been 
shaken by these developments and transformations. This shock has brought conflict and power 
struggles to the new classes and layers. The kingdoms and feudal principalities emerged from 
fighting against the feudal church and commercial bourgeoisie had taken place in history (Richetti, 
1985 77). The obligation to protect the commercial bourgeoisie, to provide energy and building 
materials, market creation and the need to protect it, and phenomena such as ensuring the security 
of that commercialism, have required the birth of the nation-state. On the political level, a number 
of discourses are presented (enlightenment, equality, freedom, justice, etc.). This would only be 
possible with nationalist ideology. Of course, this process step by step develops into a new social 
structure and has pointed to institutionalizing it. This early trade-based stage of capitalism creates 
a rapid accumulation of capital. The indication was made so that more people meant more labor, 
more energy, and more minds. Friedrich Engels, (1820-

struggle". In his Marxist methodology, Engels used economic and social political inquiry which he 
applied that to the critiques and analyses of the development of capitalism. This study was carried 
out in order to show the role of class struggle in systemic economic change. (Brown, 1997: 123). 
As the master, Robinson Crusoe, in a metaphorical sense, rapes the island and exploits its nature 

appear on the island. He has an innate intelligence and with the help of Crusoe, he becomes more 
than what he is. Friday turns out to be a good investment. Crusoe is said to grow tired of the 
loneliness on the deserted island. On the other hand, there is little sign that he misses friendship. 
He is not troubled by uncertainties or doubts about his isolation. On the contrary, Crusoe is 
placed in the center of all the relationships in the story, and in this supreme position it appears 
that his heart is filled with joy towards the world, animals and god. When a disaster or damage 

new, might be in debt: so that, in a word, I had no 

interest in the psychology of isolation and powerlessness.   
3. Colonialism and Economic Development This section discusses the observation that until 
recent times the approach of the nations which claim civilization has been characterized by the 
discourse of colonization. In the colonial lands, virtue is seen in spread the civilization of the 
colonizer in serving its target in such a population. Through analyzing the characters of Robinson 
Crusoe and Friday and their conduct in the novel, it can be inferred that the colonizer and the 
savage reflect the society of Daniel Defoe's Robinson Crusoe. The colonizer exploits his colony and 
its contents to reach his target in a mission of main purposes, which are certainly material. Other 
aims, such as spreading religion and language, are secondary. Material exploitation is justified 
because in exchange the colonized is able to contribute work to the growing circles of trade and 
finance. These processes are regarded as a type of an economic power that the colonizer can 
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develop in the future through the application of the rules on that colony, such as on Crusoe's 
island. The rules are international rules, and the isolated savage is given a part in, and seen to 
derive his value in terms of, an international economy. When the question comes to mind with 
regard to how the colonization succeeds, the answer would lie that much of giving a new identity 
for the colony. It could be controlled over the lands by convincing people in revealing liberty, 
civilizing and saving their soul by using religion. 

The approach to other living creatures in the novel is based at first on their being of use for 
Crusoe in their relationships with him; they are goods which exist for his economic advantage. 
When Crusoe sets off for Africa, his target is to return with a cargo of slaves to work on the sugar 
plantations of Brazil. Until the final part of the story, Crusoe remains a colonizer. He always wants 
to colonize every person he encounters. He loves possessing everything he sees. For example, these 
words show that he is a man of possessing everything he sees: "I Revisit My Island" (258  

Crusoe's relationship with the island has been divided into two parts: After the first shipwreck, 
there is the immorality of the cannibals and many troubling dangers and difficulties to overcome. 
However, in the second visit he returns as owner, to "my island", and he is almost a tourist taking 
a rest from the city. Otherwise, it reaches its ambitions, and creates domination over others in 
order to glorify God. Crusoe believes that he has a sincerity which means he always obtains the 
kindness and help of God. The bourgeois culture has often challenged fate and destiny. Standing 
against nature sometimes shows approval from his former actions. Crusoe has rescued Friday by 
giving him certain speeches and making him talk. The teaching of Christianity and the language 
gave him a chance to speak a communicating language with the majority as a kind of the 
civilization  

Capitalism brings an expansionist mindset that looks every further for profits, a fighting creed 
which is accompanied by aggressive feelings, as new regions are made suitable to combine into the 
economy, or the production of the international competition of the expanding swirl among great 
powers (Doyle, 1986: 19-30). It is not difficult to see the restlessness of Crusoe, his constant 
measuring of the world according to the need for increased profit, and his refusal to acknowledge 
any people outside his understanding of work and profit  
4. Conclusion 

To conclude, in his novel Robinson Crusoe, Daniel Defoe deals with different topics. 
Throughout the story, we join the journey of Crusoe and witness his transformation. The themes 
that Defoe underlines include colonialism, with the concept of slavery and religion constituting 
the most important theme. We see his relationship with others and especially with Friday, who is 
m

political and economic clues and hints about the writer himself. The main character always 
remains conscious of himself and records his daily activities so that we become aware about every 
process. Throughout the novel, we read the spiritual and physical journey of a man who leaves his 
family against their wishes in order to pursue a dangerous desire to set sea. Being a homo-
economicus, a sinner, a colonizer, an adventurer and a believer Robinson Crusoe reflects the ideas 
and ideals of eighteenth-century England  

nial example of fiction passed through 
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Crusoe which has noted the most prominent features of the far- reaching developments overseas. 
In other words, the most important aspect of British colonialism, in the land which is acquired by 
means of military force, is to endeavor to maintain the continuity and availability of cultural 
materials used in the transfer of its territory. This relationship is called the post-colonial theory 
relationship  

Crusoe attempts to enforce his type of society on the island. Many times in the novel, Crusoe 

governor of the island. At the end of the novel, the island is explicitly referred to as a colony  
England, after many victories, established itself as the dominant naval and commercial power as 
well as a colonial force in the world during the era of Queen Elizabeth I. Yet the religious and 
political struggles of the seventeenth century established a dominant trade-centered discourse 
which flourished at the beginning of the 18th century. This also shows the Eurocentric view of the 
18th century. 
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Abstract 

This study presents the extent of using rubrics for scoring written assignments as an 
educational tool by preparatory stage teachers in Kirkuk city in Iraq. As well as it presents the 
significance of using rubrics as an instructional tool for both teachers and students. Based on the 

and 

holistic and the analytical rubrics have been explained clearly as well as the techniques for 
s been developed by the 

researcher to measure the preparatory stage English teachers in Kirkuk city satisfaction of their 

l use of rubrics in class in the instructional process and 
scoring process by the teachers have been investigated  

The results of the study show that although the preparatory stage English teachers have 
knowledge about rubrics for scoring written assignments but they are dissatisfied with their 
scoring strategy. Moreover, the results show that the preparatory stage English teachers in Kirkuk 
use rubrics to improve their students writing skill. Then, they share it with their students. Finally, 
English teachers score their students written assignment by using rubric to a certain extent  
Keywords: Rubrics, written assignments, preparatory stage English Teachers, scoring 
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INTRODUCTION 
1.1STATEMENT OF THE PROBLEM 
Writing is not only the words written on the piece of paper. It is the effective communication of 
complex ideas in the simplest form of words that everyone can understand it. Moreover, it enables 
a person to think in a better way. Even the digital age has not reduced the need for writing such as 
writing emails, articles, compositions, reports, online chat conversations; all of these forms require 
good writing skills. The clearer the communication, the greater is the chance of understanding the 
written work. Thus, it is one of the most important skills needed in school, university and in the 

-
es writing to estimate the level of knowledge a person 

has.  In the educational context, educators realize the importance of writing skill as one of the 21st 
century skills. However, some students think that writing skill is one of the most complicated skills 
because it requires better grammar, lots of vocabulary while others claim that they have unclear 

performance in general and their written assignments specifically. Some teachers may have 
concerns about making accurate and fair assessments. Therefore, teachers must use appropriate 
procedures/tools for scoring all the writing pieces objectively and give appropriate feedback which 
must not be ignored (Brooks, 2012: 227). In other words, the criteria for assigning grades that are 

(Brown, 2010:319).  Since scores (marks) are considered a key issue for learners because it affects 
the students learning in terms of motivation, engagement and sense of accomplishment (Sadler, 
2009:1-
(Tomas et al, 2019:2). As a result, it is important for the teachers to consider a reliable scoring 
strategy and share this tool with the students to enable them better understand written 

een scores 
assigned by different teachers to a set of student responses for instance; different teachers respond 
similarly to the same error done by different students, likewise, different teachers would assign 
similar marks for the same piece of work. (Sadler, 2009:1-4), (Dawson, 2015:347).   Thus, this 
study has been conducted to reveal the importance of adopting a unified scoring scheme for 

well-informed ab  
1 2 Value of the study  
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To better help both teachers and students in the teaching and learning process, appropriate rubrics 
 

Thus, this study provides the basic facts concerning adopting rubrics in writing for formative 
assessment resolutions in scoring preparatory stage pieces of writing. It is a reliable and 
consistent tool for grading. It is better to share it with the students to help them better plan their 
writing  

invaluable pedagogical usefulness of its findings to  
1.The Ministry of Education and methodologists to help teachers improve the teaching and 

learning process  
2.Teachers and supervisors of EFL through providing them with insights into the effectiveness of 

using these rubrics in the class  
3. Every preparatory stage student as it will be a helpful tool for them to be informed about their 

written work scoring strategy by their teacher. 
1.3. Aims of the study  
This study aims at the following: -  
pointing out the importance of Rubrics. 
finding out to what extent the preparatory stage English teachers in Kirkuk city are satisfied with 

their scoring strategy  
finding out to what extent the preparatory stage English teachers are familiar with the concept of 

rubrics  
finding out whether preparatory stage teachers use rubrics as an assessment and instructional tool  
These objectives are supposed to be achieved through answering the following questions: 
1. What are the contemporary definitions of written rubrics and its importance as an assessment 

tool? 
 2.Are preparatory stage English teachers satisfied with their scoring strategy? 
3. Are preparatory stage English teachers familiar with rubrics as an assessment tool? 
4. Do preparatory stage English teachers use rubrics as an assessment and instructional tool? 
1.4 Limits of the study. 
The study is limited to English language teachers in preparatory schools in the city of Kirkuk 

during the first semester of the academic year 2019-2020. 
1.5 Definitions of Basic terms 
The basic terms are defined in order to be elucidated and clarified as follows:   
1.5.1 Rubrics 
A rubric for assessment, usually in the form of a matrix or grid, is a tool used to score students' 
work compared to criteria and standards. Rubrics are sometimes called "criteria sheets", "grading 
schemes", or "scoring guides". Rubrics can be considered for any content domain (Sadler, 2009). 
The rubric is a group of established written guidelines for an exam or an activity that shows the 
students how to handle a task specifically (Thornbury, 2006: 201). 

Rubrics are not assessment tools alone - but also a teaching and learning one. They clearly 
describe the ideas and features that take priority over others within the assignment. After an 
assignment is assessed, rubrics enable students to understand why they received a score based on 
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the criteria provided on the rubric. Rubrics can be used in any subject area - math, biology, 
physical education, economics, geography, writing, and all other areas of the curriculum (Popham, 
1997: 72 75  
Rubrics can also be adapted and used with students of all ages. They are used by a teacher to assess 

-assess their own work. 
The operational definition 

In the cur
performance which specifies the criteria and the quality description for those criteria at particular 

trategy. The analytic rubric is 
in the form of a table and can be used by teachers to help scoring the written assignment more 
objectively and provide consistent criteria for grading. 
1.5.2Written assignments 

Academic writing is the kind of writing used by college students which is formal; therefore, it 
is not appropriate to use slang or contractions. Moreover, grammatically correct and complete 
sentences and organized ideas should be presented. For instance, books, research paper, 
dissertation, thesis Academic journal. personal writing. On the other hand, it is informal such as 
writing informal letters or e-mails to friends and family members (Oshima & Hogue, 2007:3  

r 
example some teachers believe that students gain better writing skills if they are encouraged to 
write about topics that appeal to them as they can reflect on their personal experiences (Kroll 
2001:224-225). 
-The operational definition 

stage students in Kirkuk city to be scored by the teacher through using the accepted rubric to 
attain a reliable scoring process. 
1.5.3Preparatory Stage English teachers   
It refers to the preparatory stage English teachers in Kirkuk city during the academic year 2019-
2020 First Semester. 

Section Two 
2.1 Rubrics and writing assessment   

 
feedback is an inevitable endeavor of the English as a foreign language (EFL) course.  Teachers use 

noticed that assessing writing proficiency, sometimes, is done inefficiently (2018: 292). In the same 

educators, as well. Considering a reliable and consistent scoring tool is a perquisite for a successful 

feedback. Hence, to gain a consistent scoring scheme in one hand and 
written work on the other hand, a group of educators and scholars confirmed that rubrics can be 
one of the most appropriate assessment tools. (Brooks, 2012:229, Ghosh, et al, 2015:  320  
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Noyes in 1912 (Brooks, 2012: 229). The online Merriam-Webster dictionary defines rubric as "a guide 
listing specific criteria for grading or scoring academic papers

markers
tools that comprise of individual and essential dimensions of performance know as criteria alone with 
standards for levels of performance against those cr
should clarify the significance of grammar and mechanics in accordance with content and ideas (P:94). In a 
writing assessment rubric, several traits of writing are identified as representing important qualities, and a 

(Schirmer& Bailey, 2000:53  
A rubric has three main features as below  

ria/dimensions that normally occupy the leftmost 
column on a rubric would contain three to five evaluative criteria such as organization, grammar, 
mechanics, cohesion, spelling and word choice/ vocabulary. It specifies the areas that teachers want to judge 

either skills or abilities associated with the overall performance or they are particular points to be met 
within a greater aim as shown in figure (1) (Cox, 2020  

It can be expressed either by  
A.Numbers such as: 0 points, 1 point, 2 points and 3 points  
i. point: bad writing quality needs improvement, unacceptable or inadequate  
ii. point: low writing quality which means some evidence to approach or to some extent satisfy 

expectations, somewhat acceptable  
iii. points: good writing quality enough proofs, meets expectations and acceptable  
iv. points:   best writing quality, extremely skillful, exceeds expectations 
B.Words (qualifiers) that clearly explain the degree to which the expectations have     been met, for 

instance Excellent, good, satisfactory and inadequate/unsatisfactory  
C.or both which is better for students and teachers (Dawson,2015: 348) as shown in figure (1) 

(Cox,2020  
3.  descriptions of quality. Each quality definition normally occupies one 
cell in the grid and describes the levels of performance for the specific criteria. Each cell includes words and 

onds clearly to a specific criteria and 
quality level as shown in figure (1) (Dawson, 2015:355 (Popham1997:72). (Cox,2020).   
 
 
 
 
 
 
 

Figure (1) The layout of Analytic Rubric 
2.2 The use of rubrics. 

Rubrics are used for different purposes and in a series of various contexts, such as, peer 
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review of teaching, laboratory tests and evaluating research (Dawson, 2015:358). Brown 
, responsible and 

performance-based assessment  
In educational context, there is a tendency to use rubrics as one of the most popular tools for 
assessing different types of process and product performances/assignments that have no true or 
false responses for instance, playing football, oral presentations, science projects, writing essays, 
writing compositions (Roell, 2019). In process assignments the teacher monitors the students 
while doing something i.e., explaining a topic. Whereas product assessment 
product will be assessed by the teacher i.e., written essays. 

2.3The Significance of Rubrics in Written Assignments 
Brown (2010), Quinlan (2012), Dodd (1997), Andrade (2000), Brookhart (2013), Schirmer& Baily 
(2000), Jonsson & Svingby (2007) confirm the importance of using rubrics for instructors/teachers, 
students, and the learning process as well as assessment process as below: - 
2.3.1For teachers and instructors: rubrics are easy to clarify because they are short as they 
articulate cl
a clear vision of the important points to be considered in their writing. Brookhart (2013:34) states 

ether the teacher develop or 
select a rubric, criteria should be considered the focal point because it helps teacher keep focus on 
them during the instruction and assessment stages. Moreover, Rubrics increase consistency in 

formances/ products 
2.3.2For students: educationalist such as Young (1997), Andrade (2000) and Quinlan (2012) agree 
that the use of rubrics inspires students to achieve best performance because they clearly explain 
the basics of an outstanding writing. They also increase students' effort to progress as they provide 
the criteria to distinguish between levels of achievement hence the students be informed about 
their strengths and weaknesses. Another advantage is that rubrics provide clarification and 
justification of the grade to students, as well as to supervisors and parents. 

ma 

identifying gaps in their knowledge and the skills or knowledge that students may use to solve a 
problem. 
2.3.3For the learning process as Jonsson & Svingby reviewed many articles concerning the impact 
of rubrics on the learning process most of them have shown the positive effects of using rubric on 

-139). 
2.2.3 For the assessment process more importantly the use of rubrics increases the consistency 

performance assessment as a conse
(Jonsson& Svingby, 2007: 132-141). Dodd adds that the use of rubrics makes scoring process 
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Moreover, using rubrics offer the chance for self-assessment and peer-assessment. As students 
have the permission to grade other students written assignments with specific guidelines and 
instructions for how to score the assignments. (Jonsson& Svingby, 2007: 132-141). 

2.4 Types of Rubrics  
 
generic or task based are also used (Jonsson and Sivingby, 2007). Additional partition can be 
drawn between teacher-produced rubric and those that are co-produced with the learners 
(Reddy& Andrade, 2010). 

2.4.1 Holistic Rubric   
Holistic rubrics consist of only one scale with all criteria to be included i.e., organization, 

dimensions of quality for different levels of mastery. All the evaluative criteria are taken into 
consideration by the scorer and provide one numerical score based on the quality of the work 
(Uddin, 2014:5). Usually ranges between 0-4 and 0-6.for instance in the 0-4-point rubric, the 4 
points are gained for exemplary work beyond expectations; the 3 points are for praiseworthy work; 
and the 2 and 1 are given for incomplete work on some criteria. It is good to mention that the zero 
is for work not submitted. See figure 2 for more information. The weakness of using holistic rubric 
is that few details are provided in the feedback. (Quinlan, 2012:25) 

2.4.1Analytic Rubric 
In analytic rubric the teacher should provide a score that refers to each criterion discretely or 

individually that would be collected into one final score. According to Brookhart (2013:20) 
analytic rubric is superior to holistic for classroom purposes in terms of enabling teachers to 
provide better instructions for future courses in one hand and enabling students to realize their 
strengthens and weaknesses as they get detail analysis about their performance on other hand  

2.5  

According to Peña Florid
drawing all over the paper; in contrast, teachers need to rethink about their scoring process in 
terms of the correction process goal which aims at enabling the students to be lifelong and 
autonomous learners. Hereunder a few different methods that can be utilized in class  

2.5.1Self-response  
This method enables students to examine their own writings against the available rubric. Thus, 

they will step forward to be more independent learners as they discover their mistakes. This 

their work and trying to improve it (Black, et al., 2004:14).  Nielsen, (2014:7) suggests the 
following guidelines for self-assessment  

1.teachers share the developed criteria with students  
2.Students have a clear idea about the criteria to compare their writings against 
3.Encourage self-assessment process through considering it part of the final grade  
4.The teacher practice self-assessment with the students in class to provide practical guidelines 

to the students to promote and reinforce learning  
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5.Provide positive feedback to boost self-confidence and continue writing  
6.Students should focus on specific weaknesses and general content of their writing  
7.Students need to review their work after the self -assessment to get experience from their 

mistakes  
8.Teacher Support oral discussion and provide more assistant that would yield better results 

and offer positive atmosphere that each student interacts to get the most of the discussion  
9.

 
2.5.2. Peer response or peer review 
Peer response or peer review offers a planned learning process for students to analyze and 

provide feedback to each other on their work. It helps students gain lifelong skills in assessing and 

providing feedback to others and improve their own work. Moreover, it increases students' 
learning through knowledge distribution and discussion of ideas. Hence, encourage students to 
interact with course material more deeply  
On the other hand, teachers need to consider that the students realize the justifications of using 
peer review and the teacher should clarify the principles and the benefits of this technique. To gain 

-
class or home peer review assignments should be set. Most importantly, students should be 
familiar with the evaluative criteria for the assignment and they contributed in creating them in 
advance.   

Guidelines for peer review include:  
1. Specify the written assignment to be done. 
2. Split the assignment into smaller parts to be reviewed. 
3. Reviewers evaluate the assignment in accordance with the specified rubrics.  
4. Help students to provide suitable and constructive feedback. 
5. Small feedback groups can be started to explain and discuss the notes with the 

receiver (peer assessment, 2019: Cornell University). 
6. Provide the students with a scoring sheet and the students write feedback on their 

(Dodd,1997:272)  
  

The ultimate goal of responding to students writing is to enhance and reinforce writing ability of 
the students. Therefore, teachers are required to develop responding techniques to achieve the 
aforementioned goal (Kroll, 2001:225). Analytical scoring method is preferred for responding to 

composition into criteria and standards for scoring purposes. Hence every student would be able 
to see how his mark has been assigned. Every student will find a blank copy of the Specific co-
created analytical scoring rubric attached to his/her composition. Teachers can tailor the analytical 
in accordance with the objectives to be fulfilled. Moreover, analytical scoring method can help 
both teachers and students to pinpoint the task parts that are mastered or needed to be improved. 
The teacher can use a blank copy of the below sample for scoring as displayed in table 
2(Perkins,1983:657). 
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Section Three 
Procedures  
3.1 Participants 

Twenty-seven preparatory stage English teachers have participated in this study as they 
teach preparatory stage students in the city of Kirkuk fourteen females and thirteen males. The 
teachers responded to the questionnaire constructed by the researcher.  
3.2 Instruments of the study  
A questionnaire has been developed by the researcher to collect the required data for this study. 
Generally, the questionnaire consists of two main sections; the first section is related to general 
information about the teacher in terms of the preparatory grade he/she teaches, years of 
experience, gender. 
The second section of the questionnaire consists of three main areas to collect information about 
and each area has different numbers of items. The first area is related to the satisfaction of the 

have been developed to obtain the responses from the teachers. The third area sheds light on the 
procedure of using rubrics as an instructional and assessment tool by the preparatory stage English 
teachers. Likewise, this area has three items as preparatory stage teachers need to specify their level 
of agreement with each item.    
 The preparatory stage English teachers have been required to endorse on a five Likert scale ranges 
from strongly agree to strongly disagree, as shown in Appendix (B). A Likert Scale is used in 
which the respondents are demanded to show their level of agreement with each item on the 
following five-point scale: 
Strongly agree=5, agree=4, neutral=3, disagree=2, strongly disagree=1 (L and Jr. 2005:123). The 

respondents have been encouraged to add a tick ( ) in the column of their choice, in front of 
each statement.  

Section Four  
Analysis of Data and Discussion of Results 

 4.1 The First Question of the Study  

impo
tool have been clarified based on the related literature. Rubric as an instructional and assessment 
tool consists of two dimensions of criteria and standards or level of performance of each criterion. 
As well as the specific characteristics of each level of performance for each criterion.  
In writing the most significant criteria are mechanics which include punctuation, capitalization 
and spelling. Grammar and vocabulary which includes subject-verb agreement, word order, shifts 
in the tenses, word choice and parallel construction of words. Coherence of the idea in terms of 
introduction, body and conclusion of the text. Each of these criteria includes a number of elements 
that reflect the main characteristics of a rubric. Thus, these criteria are the main points to be 
considered by the scorer in scoring the written assignments of the students. Many templates have 
been developed by the scholars worldwide. 
4.2 The second question of the study  
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assignments has been measured by the first item (statement) of the 
questionnaire developed by the researcher to be responded by Preparatory stage English teachers 

The results have revealed that most of the respondents are dissatisfied with 
their scoring strategy as 48% agree and 15% strongly agree with the statement as shown in table 
(1). 

Table (1) 
The percentages of preparatory stage 
strategy 

Statements 
Strongly 
agree 

Agree Neutral Disagree 
Strongly 
disagree 

scoring strategy 
N % N % N % N % N % 

1 Sometimes I feel dissatisfied 
with my scoring strategy of my 

 
44 115 113 448 66 222 33 111 11 44 

4.3 The third question of the study:  

familiar with the concept of rubrics as an 
required data both the second and the third items of the questionnaire have been prepared to 
cover this area. 
Concerning whether the preparatory stage English teachers understand the term rubric the results 

is noted that the responses have been distributed differently on the scale concerning whether 
preparatory stage English teachers have knowledge about writing rubrics and how to use it in class. 

respondents neither agree nor disagree to this statement.  
Table (2)The percentages of preparatory stage English Teachers knowledge about 

rubrics 

Statements 
Strongly 
agree 

Agree Neutral Disagree 
Strongly 
disagree 

The concept: the knowledge N. % N. % N. % N. % N. % 
2.  I understand the term 

 
2 7%  12 45% 7 26% 0 0 6 22% 

3.     I have knowledge about 
writing rubrics and how to 
use it in class.  

2 7% 10 37% 8 30% 2 7% 5 19% 

4.4 The Fourth question of the study 
The fourth question is concerned with the practical method of using rubrics before giving the 
written assignment to the students and during the writing process and finally during the scoring 
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process by the preparatory stage English teachers in Kirkuk city as shown in table (3). To find out 
more about this area, three items of the questionnaire have been formed to collect information 

 
Table (3)The percentages of preparatory stage English Teachers use of rubrics before, during and e in the scoring 

process 

 
students writing skills as an instructional tool. While 33% of them neither agree nor disagree with 

addition to 11% strongly disagree. The final statemen

them agreed and 21% disagreed while 19% strongly disagreed with this statement. 
4.5 Discussion of the Results:  

As the ultimate goal is to provide students with opportunities to improve their writing skills and make 
scoring process easier and balanced therefore, many educators such as Quinlan2012, Brown2010, Brookhart 
2013, Schirmer& Baily 2000, and Uddin2014 recommend using scoring rubric as a practical and effective 
tool to achieve this goal.  
In this study, the importance of using rubrics as an assessment an instructional tool have been clearly 
explained based on the literature. The most updated definitions of rubrics by the scholars and its types and 

 
The collected data regar
and items of the developed questionnaire could be interpreted as the following: - 
1. As to the first area of the questionnaire, the below pie chart reflects the first statement of the 

Statements 
Strongly 
agree 

Agree Neutral Disagree 
Strongly 
disagree 

The process: Before, during 
and after as an instructional 
and assessment   tool 

N. % N % N % N % N % 

4 I use rubrics to improve 
my students writing skills 
as an instructional tool  

1 4% 9 33% 9 33% 3 11% 5 19% 

55  I share the rubrics with my 
students to help them 
better understand my 
scoring strategy.  

0 0 11 41% 3 11% 10 37% 3 11% 

6 
written assignments by 
using rubrics 
 

1 4% 10 37% 5 19% 6 21% 5 
19 
%  
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demonstrates that almost two thirds of the respondents are dissatisfied with their scoring 
strategy as shown in chart 1.  
Chart 1: Sometimes I feel dissatisfied with my scori
assignment 
 
 
 
 
 

2. Results revealed (as shown in chart 2) that about half of preparatory stage English teachers 
have knowledge about the term rubric and how to use it in class which implies that not all 
teachers are aware or familiar with the term rubric.  

 
3. Pertaining the process of using rubric as an instructional tool for helping students in the 

shows discrepancy of responses that a little bit more than a third of the respondents use 
rubrics in class to improve the students writing skills. Nearly a third of participants do not 
use it in class. 

 

the written rubrics with their students to help them better understand their scoring 
strategy as nearly half of the respondents do share it with their students as shown in 
chart 3. whereas, about half of the respondents do not share the rubric with their 

Strongly 
agree … Agree 

48% 

Neutral 
[PERCENT… 

Disagree 
11% 

strongly 
disagree … 
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assignments by using written rubric as shown in chart 3. 
Section Five 

Conclusions and recommendations 
5.1 Summary of Findings 

1. Generally, in this study a holistic picture about rubrics have been provided as many 
studies have been conducted to determine the significance of using rubrics in class. 
Therefore, many educators recommend using rubrics as part of student-centered 
approach to assessment for deeper learning and greater improvement in the written 

assignments as they are able to pinpoint their strengths and weaknesses. Moreover, the 
students a
get better marks and fairer grading method. The scholars also reported rising up of 
engagement level and communication in classroom by sharing or co-creating the rubrics 
with the students as they use rubrics to guide peer and self-assessment and subsequent 
revision (Andrade,2010:444). Thus, these studies support the view that rubrics would act 

 
2. Based on the obtained results, the dissatisfaction of nearly more than half of preparatory 

stage English teachers in Kirkuk city of their scoring strategy is due to the fact that 
scoring authentic piece of writing is more difficult than scoring multiple choice because 
the earlier one is subjective while the latter is objective. Most teachers are likely to use 
their own decision in evaluating students' performance, a decision that could be 
inconsistent and even biased Therefore, it is better to provide a numerical method of 
evaluating written assignments. Thus, awareness of basics of scoring rubric is a 
demanding issue for every preparatory stage English teacher in Kirkuk city.  

3. Although some preparatory stage English teachers showed that they are aware of the 
term rubric and have knowledge about it, others stated that they have neither heard nor 
have knowledge about the term and the concept.  

4. It is worth mentioning that preparatory stage English teachers in Kirkuk may face 
troubles in teaching written assignments because the amount of time allotted for 
teaching writing is insufficient therefore some teachers provide students with a model 
composition to be memorized by students for monthly and final exams. Thus, students 
neither construct nor develop the writing abilities. To handle this, teachers are 
encouraged to support their students through co-creating, sharing and using written 
rubric as self-assessment and peer-  

5. as clear 

feedback and explanations without giving them a hard copy of the criteria that they 
draw on. Therefore, some students may be unable to get a good grade if they are 
uncertain about what it takes to get a good mark.  

5.2 Conclusions 
             To conclude, the scope of this study is limited to reveal the importance of using rubric as 

ge English 
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teachers in Kirkuk city. It is apparent that the scoring process is not a stress-free task. The purpose 
is to increase the transparency level of the scoring process for learners and achieve more 
objectivity in the scoring process for preparatory stage English teachers in Kirkuk city. Students 
need to be informed about the criteria and standards against which their written performance will 

not based on personal characteristics, behaviour and reward for hard work.  
           Encouraging preparatory stage English teachers in Kirkuk city to co-create, use and share 
rubric as it is considered as a vital issue for both teachers and students alike. It is important for 
teachers to help the students feel better with their scoring strategy as it is more reliable. Students 
also need to practice self-assessment and peer- assessment to gain more evaluative experiences. To 
this end, teachers are requested to pass on or share some knowledge and experience as well as the 
written rubric with the students to make the judgment process transparent and justifiable. Thus, 
we achieve the goal of enabling our students to be self-monitoring their progress and identify their 
weaknesses and built on their strengths.  
5.3 Recommendations 

Based on the distinct results and conclusions beforehand, a number of recommendations are 
listed below:  
1. Preparatory stage English teachers in Kirkuk city need to be more familiar with written 

rubrics as an instructional and evaluative tool. 
2. To achieve high degree of scoring transparency preparatory stage English teacher in Kirkuk 

city need to develop or produce their own scoring rubric or co-create it with their students 
then share the final version. 

3. Students get the rubric (criteria and standards) when they are given the written task in order 
to be informed from the beginning about how their work will be assessed in one hand. On 
the other hand, it ensures fairness and unbiased scoring. Thus, we 
criticism or complaint that they are judged unfairly as they are worth to get better marks.  

4. Assist students to improve their writing skills through integrating different writing 
techniques such as brainstorming, clustering and then writing cycle process in which students 
write the first draft of a piece of writing on a specific topic then they use self- assessment 
method then they get feedback from their teacher and rewrite the same topic again and 
correcting their piece of writing accordingly. In other words, use the method of writing cycle 
process in which students complete the writing process by passing through many stages such 
as prewriting, drafting, revising, editing and publishing. The score is given only on the final 
draft. Or use the peer- assessment method for evaluating written task for better 
understanding of the scoring strategy by the students.  

5. 
professional teacher trainers to ensure that all EFL teachers are aware of the scoring 
techniques and support them professionally. 

6. Encourage teachers to create online free videos to help their students improve their writing 
skills and provide them with the rubrics and follow up their progress online. 
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Abstract 
The present study investigates Gricean Maxims in the third intermediate curriculum of English in 
Iraq. A number of conversations that occur in the book's texts and exercises are chosen for the 
analysis. The conversations are analyzed according to the Gricean Maxims, which are presented by 
Paul Grice, in which he presents four main maxims that people have to follow in their speech, to 
make it understandable. This research aims at exploring the pragmatic aspects in one of the most 
recent curriculums of English that are taught in Iraq. Amongst the most important findings of the 
study is that Grice's theory is applicable on the conversations that occur in the textbook. 
Key words: Pragmatics, Gricean maxims, English Intermediate Curriculum 
 

 
 

1. Introduction 
One of the most important elements in language understanding is the extralinguistic 

context. It is a crucial factor that provides the background through which a listener or a reader can 
thoroughly comprehend the intended meaning that a speaker or a listener is attempting to deliver 
through their speech and writings. Pragmatics is concerned with the study of the relationship 
between sentences and the other grammatical contents, and the extralinguistic context (Ariel, 
2010:3). Pragmatics, as Leech (2016:x) defines, "is the study of how utterances have meaning in 
situations". 

The 'Cooperative Principle' is considered to be one of the prominent principles in 
pragmatics. Also called the Gricean Maxims, it was found by the British philosopher of language 
Paul Grice and presents four context-related maxims. These are the maxims of 'quantity', 'quality', 
'relevance', and 'manner'. Through these maxims, Grice introduces what he believes to be the rules 
that any speaker or writer has to follow in order to deliver their purposes accurately 
(Chruszczewski, 2006:318-319). 

These maxims that Grice presents are commonly, and sometimes unintentionally, 
followed by the users of any language. The maxims, however, are found to be unfulfilled in certain 
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occasions by people. This could happen either on purpose to mislead the other and for other 
different intentions. The maxims could also be violated when it is vital to break a maxim in certain 
situations in order to accomplish another. They are also found to be broken when there is a 
discursive or linguistic cooperation that would make the interaction understandable despite the 
fact that there is a maxim which is violated, as is the way with the utterances of indirect speech 
acts (Lindblom, 2006: 153). 
2. Literature review  

Studies of different kinds are conducted by researchers using the pragmatic theories 
and especially the Cooperative Principle. There are researches concerned with analyzing the usage 
of the pragmatic strategies and the Gricean Maxims in different types of curriculums and 
textbooks to evaluate the effectiveness of these books and teaching methods in teaching 
pragmatics. Vellenga (2004) analyzed eight textbooks of 'English as a Second Language (ESL)' and 
'English as a Foreign Language (EFL)' to examine the amount and quality of pragmatic 
information in them. The study focused on certain pragmatic aspects as the use of metalanguage, 
illocutionary force and politeness. The research did not only focus on the textbook in its analysis, 
but also paid attention to the use of the textbook in the classroom. The researcher, in the end, 
concluded that there is bigger amount of pragmatic information in the ESL texts than in the EFL 
texts, and that these two text books can be considered as pragmatically poor. 

Al-Aameri and Jamil (2020) analyzed Miller's Play 'Death of the Salesman', which is 
also one of the textbooks that are taught to English department students.  The researchers 
analyzed some of the quotations that they extracted from the play and analyzed them according to 
Grice's principle. In the end, they conclude that there are some maxims that are flouted in these 
quotations, and that Miller has used these flouts to deliver some implied meanings about the 
poverty at that time in America. Sujiyani and Ramadhani (2017) also presented a study in which 
they investigated the applicability of the Gricean maxims on the conversations that occur in five 
selected English textbooks for the seventh and eighth grades of junior high school students in 
Indonesia. The researchers concluded that the majority of the conversations violated the maxims, 
since the speakers often intend to imply a meaning that is different from the literal meaning of 
their utterances. 
3. Gricean maxims 

The Gricean maxims, also known as the Cooperative Principle, were presented by the 
British linguist Paul Grice. It was first introduced in his article, 'Logic and Conversation' in 1975. 
This principle is considered to be one of the major works which led to the development of 
pragmatics (Hadi, 2013: 69). Grice (1989: 26) explains that since conversations normally consist of 
talk exchanges and non-separated remarks, there must be a cooperative effort between the 
interacting participants to make the interaction as successful as possible. The participants, in his 
point of view, must have, to some extent, a unified purpose or a mutual direction. 

Grice attempts to give certain principles that any participants in a conversation are 
expected to follow. He, at first, gives a general advice about how to contribute in a conversation: 
"Make your conversational contribution such as is required, at the stage at which is occurs, by 
the accepted purpose or direction of the talk exchange in which you are engaged" (Grice, 
1975:45). Grice, then, reveals the principle by which, he believes, a speaker can make an efficient 
participation. He classifies the principle into nine maxims of conversation which are included in 
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four categories: Quality, Quantity, Relation, and Manner. These names of the four categories are 
echoed from the German philosopher Immanuel Kant (Huang, 2014:29). 

The category of 'quantity' is about the amount of information that is delivered by a 
speaker. Under this category, Grice mentions two maxims: 

1. Make your contribution as informative as is required (for the current 
purposes of the exchange). 
2. Do not make your contribution more informative than is required. 
(Grice, 1975:45) 

He illustrates that the presence of the second maxim is arguable, since being 'more informative 
than required' do not cause a misunderstanding and thus will not affect the cooperative interaction 
between the two sides. However, sometimes giving more information than required may lead to 
certain ambiguity or misunderstanding for the hearer (Grice, 1975:46). 

Cutting (2005:34-35) explains that most people prefer to hear the main point that they 
seek to know, and speakers sometimes respect this desire and attempt to be direct in delivering the 
message, as when people use the phrase 'Well, to cut a long story short' to declare that their story 
is going direct to the point. This is a preferable way of interaction, since saying less than it is 
expected to say may risk their hearer not to be able to understand the intended meaning. 
Nevertheless, saying more than it is expected to say may also risk boring the hearers.   

The second category in Grice's principle is the category of 'quality'. It consists of one 
main maxim and two maxims which are specific. The main maxim is 'Try to make your 
contribution one that is true' and the two other maxims: 

1. Do not say what you believe to be false.  
2. Do not say that for which you lack adequate evidence. (Grice, 1975:46) 

spurious. If I need sugar as an ingredient in the cake you are assisting me to make, I do not expect 
 (Grice, 

1975:47). Horn (2006:7) considers the quality maxim as the most important one, since without 
it, it would be difficult to recognize how any of the other maxims can be satisfied. 

The third category is the category of 'relation'. In this category only one maxim 
exists and it is a simple and a straightforward one: Be relevant. It is not enough for an 
utterance in a conversation to be true or informative. A person's contribution to a conversation 
must also be connective and relative to the other parts of the conversation (Cruse, 2006:101-
102). 

The last category is the category of 'manner'. It consists of one super maxim, which 
is 'Be perspicuous'-and four other maxims which are: 

1. Avoid obscurity of expression. 
 2. Avoid ambiguity. 
 3. Be brief (avoid unnecessary prolixity).  
4. Be orderly. (Grice, 1975:46) 

Leech (2016:99-100) considers this maxim to be the 'Cinderella' of the maxims, since it comes 
last in Grice's Cooperative Principle and in most of the other theories which were provided by 
others who followed him. This maxim can also be considered as the least important one since it 
is related to 'how what is said is to be said', while the other maxims are about 'what is said'.  
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There are considered to be two kinds of clarity. The first kind is the one related to 
the syntax and phonology of the utterance and about the appropriate constructing of the 
sentence. The other is related to framing a clear message which is intelligible enough to deliver 
the intended illocutionary goal of the speaker to the listener (Leech, 2016: 99-100). 

The maxims that Grice introduces are a group of predictions about how 
information exchanges should happen in conversations. A person's utterances must be clear, 
unambiguous, relevant, and have to contain enough information to deliver the intended 
purposes. These maxims, however, may not be delivered by the interactors for different reasons 
(Roberts, 2004:201). 
4. The non-observance of the maxim 

When communicating with others, people sometimes say utterances which do not 
follow the maxims. The non-observance of a maxim happens when these maxims are unfulfilled 
in ordinary conversation (Noertjahjo et al., 2017:197). This could happen in different ways. One of 
them is flouting the maxim, which means that the speaker does not follow a maxim, not to 
mislead the listener, but because he believes that the hearer, however, will understand the implied 
meaning. As an example, one may flout the quantity maxim by giving more or less information 
than required, as in: 
A:  How do I look? 
B:  Your shoes are nice  
In this utterance, the speaker flouts the maxim of quantity, by not giving enough information, to 
imply to the listener that the other clothes he is wearing do not look good (Cutting, 2005:37). 

The second way of unfulfilling a maxim is by violating it. This happens when a 
speaker deliberately violates a maxim to mislead the listener. In this occasion the speaker know 
that the listener will not know the truth and will believe the surface meaning of what he hears (Al-
Zubeiry, 2020:1045). For example, a mother her family to a party which turns out to be dull. 
When they are back, the mother says: 'didn't everybody have a wonderful time?', which is an 
utterance of indirect speech act that violates the quality maxim, since she intentionally lies and 
attempts to convey false information to others (Tahir, 2020:96).  

The third way of unfulfilling a maxim is by infringing the maxim. This happens when 
the speaker misses following a maxim in an utterance unintentionally. He, thus, is not doing it to 
deceive others, nor to deliver an implied meaning (AL-Janabi, 2017:40) This could happen when 
the speaker does not have the appropriate linguistic capability to perform a grammatically well-
formed sentence, or when he speaks about a topic he lacks knowledge about (Hanifah, 2013:138). 

A speaker may also opt out a maxim when he is, for certain reason, unable to 
cooperate. There might be certain reasons, like legal or ethical ones, which would prevent the 
speaker from uttering an information, and lead to opting out a maxim. An example of this is when 
a priest or a councilor refuses to give away confidential information he has promised to keep to 
himself (Cutting, 2005:41). 

Another reason to unfulfilling a maxim is the clash of maxims. This happens when a 
speaker has to break a maxim in order to fulfill another. A person may be unable to say something 
that is informative and follow the maxim of quantity, without breaking the maxim of quality since 
he has not the adequate evidence for what he said (Grice, 1975:49). An example which would 
explain this is the following interaction between A and B: 
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A: Where does C live? 
B: Somewhere in the South of France 

Here, B gives an information which he knows A already knows about, since they both know that C 
lives in France. Nevertheless, B breaks the quantity maxim by being less informative than required, 
to avoid breaking the quality maxim and to say what he lacks evidence for (Grice, 1975:51-52). 
5. Iraq's English intermediate curriculum 

English was first taught in Iraqi schools in 1873. That is after the First World War 
when Iraq was under the British administration. In that time a decision was made to teach 
English as a second language in Iraqi towns' schools. The textbooks back then were printed in 
Egypt and depended on the Grammar  Translation Method as a way of teaching (Abdul-
Kareem, 2009: The Imported Syllabuses section, Para.2). 

The Iraqi curriculum of teaching English has gone through certain phases of 
changes since the Iraqi revolt against the British in 1921. The first stage begins in 1921. At the 
beginning of this era English Language was taught from Year One as English as a Second 
Language. This, however, was changed in 1924 when the ministry decided it was better to start 
it from Year 5 and to consider it as a Foreign Language (EFL) instead of a Second Language 
(ESL) since the ministry considered that English was not widely spoken or used in the Iraqi 
daily life (Altae, 2020:2). 

In the early 1940s and for the first time the textbooks were imported from the 
United Kingdom, and were distributed to schools all over Iraq. These books were updated 
several times to make it closer to the Iraqi culture till the last edition at that time which was 
called 'The Oxford English Course for Iraq'  witnessed the participation of an Iraqi language 
expert, Selim Hakim, as a co-author. In 2003 after the American invasion on Iraq a new English 
Language Curriculum and books were provided to adapt with the 'new Iraq'(Altae, 2020:2-3). 

After the political and social transitions in Iraq, some revolutionary changes had to 
be done in schools' curriculum. So, the ministry decided to keep pace with the developments 
happening in the rest of the world by adopting the 'Communicative Approach' in their next 
syllabus. The 'Iraq Opportunities' series then were presented (Al-Ghaliby, 2012). 

This curriculum was later on in the year 2013/2014 replaced by another one called 
'English for Iraq'. This is a twelve levels series which is especially printed for the pupils of Iraq. 
The authors of this series are Terry O'Neill and Peter Snow, and the company which handled the 
printing is Garnet Publishing Company (Yasseen and AL-Noori, 2019: 224). 

'English for Iraq' has attempts to present a syllabus which contain various listening, 
speaking, reading, and writing strategies that would benefit the pupils. It also contains material 
related to both international and Iraqi culture. The textbooks also aim at introducing the 
grammatical rules, vocabulary, and other skills to make the learning process as effective as possible 
for the students (Yasseen and AL-Noori, 2019: 224). 

The 'English for Iraq', and especially the one related to the third intermediate class, is 
consisted of three main textbooks. The first one is the 'Student's Book', which contains a variety of 
texts in shape of articles, websites, e-mails, advertisements, guidebooks, leaflets and timetables. 
It includes activities which would stimulate students to speak and participate in conversations 
(Krebt, 2017:44). 
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The second textbook is the 'Activity Book'. It contains exercises and practices to 
develop students' skills. It includes tasks that help in improving their writing, reading, speaking, 
and listening. The other book in this series is the 'Teacher's Book' which has detailed plans that 
teachers need to follow to make the best from this syllabus (Krebt, 2017:44). 
6. Data analysis 

This study investigates the Gricean maxims in the third intermediate class's English 
textbook. The conversations that are going to be analyzed are chosen from the texts and exercises 
in this grade's Student Book. The book contains eight units in which certain text are represented as 
passages and stories. Some of these texts include conversations between the characters. The book 
also, in certain pages, introduces full conversations that would allow two students to read as a role 
play.   
6.1 Conversation one 

The first conversation to be analyzed in this study is presented in page 19 which is in 
Unit two: lesson five entitled 'Two conversations'. It is an exercise which asks the students to listen 
to the conversations in this page and then practice the conversations in pair. There are two 
conversations in this exercise. One part of this interaction is permanent with two different 
responses.  

The conversation starts with one part saying: 'I went to the cinema yesterday'. The 
other responds: 'oh yes? What did you see?'. While the first part was clear and informative in his 
statement and did not break any of the maxims, the response begins with a phrase which would 
not add any meaning to his following utterance. By uttering this first question the responder is 
neither waiting for a conformation from the first person about his going to the cinema, nor 
claiming any other purpose. This makes the response flouts the maxim of quantity, since his 
response is not as informative as required. It is considered a flout to the maxim, since the speaker 
knows that the listener would know that this is not a literal question he has to answer. 

There are two different answers to the question 'What did you see?'. While one of 
them answer by saying 'The Night of the Killer Cockroaches', the other's answer is 'Taxi city'. 
Here, both the question and the answers are as informative as required. The person who is asking 
is also clear about what he is asking about, and so are those who give the answers. The question 
and the responses, besides being informative and clear, can be considered as truthful and relevant. 
This means that these utterances did follow all of the Gricean maxims properly.  

Next, the first person asks 'So, what's it about, anyway', which flouts the maxim of 
quantity, since he could have used less words by only saying 'what's it about' and yet deliver the 
same idea. The utterance, however, do not violate the other maxims since it is clear, relevant, and 
truthful. The two responses to this question are: 'These cockroaches. They're huge. They start 
attacking people.' and ' The taxi driver, who is also the director, films and records his journeys and 
discussions over two or three days'. Both of these answers do not break any of the maxims since 
they are truthful, relevant, clear, and informative. 

The rest of the conversation is similar to the previous utterances with questions and 
answers that follow each of the maxims. This conversation in whole is an idealistic exchange of 
talk in which all the parts speak directly and do not imply any internal meanings. The first part 
asks his question in a clear way, and the two different answers given are restricted to response to 
the question without less or more information. The answers are truthful, since there is no reason 
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for the responders to lie about any of the given information. This means that the parts of the 
conversation have followed the four categories of the Gricean maxims in most of its parts. 
6.2 Conversation two 

The second conversation to be analyzed is in Unit five, lesson two which is located in 
page 45 of the Student's Book, entitled 'Nawal Ramzi talks to the Iraqi Morning News'. This is a 
text designed as an interview between a reporter in an Iraqi newspaper and a well-known dentist 
named Dr Nawal Ramzi. The reporter asks Dr Ramzi about her personal life and achievements. 

The conversation starts with the reporter asking: 'Dr Ramzi, first of all, where were 
you born?'. The reporter, here, is infringing the quantity maxim, since he could have expressed his 
question in less words. However, he, by using the 'first of all' phrase, is not after delivering an 
implied meaning or deceiving the listener. This phrased is used by the reporter to announce the 
start of the questions in his interview. Dr Ramzi's answer is 'I was born in Mosul'. She thus did not 
break any of the maxims, since her answer is perspicuous, truthful, relevant, and as informative as 
needed. 

The conversation continues with the reporter asking 'what were you doing before you 
became a famous dentist?', and Dr Ramzi answering 'Well, I was already a dentist, and I was 
reading a lot at home and keeping in touch with a large number of dentists in different countries 
around the world'. The question that the reporter asks infringes one of the maxim of manner. The 
reporter here does not 'avoid ambiguity'. Dr Ramzi do not figure out what the reporter is exactly 
asking about, and whether he wants to know what she used to do previously as a career, or that he 
is asking about the activities she liked to do before becoming a famous nurse. That is the reason 
why Dr Ramzi here, provides a long, and more informative than required, response to the 
question. She breaks the maxim of quantity intentionally because of the clash of maxims, and to 
avoid the violation of another maxim by being irrelevant in her answer. 

The reporter's next question is 'so what changed your life?', to which Dr Ramzi 
answers ' one day I was treating a tooth for one of my patients. It was badly decayed and needed to 
be pulled out. Everything was fine but all of a sudden the gum started bleeding. I tried and tried 
until I finally succeeded in stopping the bleeding. I resumed my work again. It was a lesson for me 
to work harder and find newer, smarter methods to treat bad teeth'. This is a long and detailed 
answer which is more informative than required. Dr Ramzi could have expressed the trigger that 
changed her life with less words. She infringes the maxim of quantity, since her unintentional act 
of recounting the long memories could lead to a misunderstanding of the main point she wanted 
to deliver. Her utterances also violate the maxim of manner by not being brief. Dr Ramzi, 
however, continues to give detailed responses to the reporter's short questions in the rest of the 
interview. This may be the natural course of every interview, with the interviewer not minding the 
interviewee's flow of speech which may turn to be useful for the article. 
6.3 Conversation three 

The last conversation to be discussed in this study occurs in Unit five: lesson ten in 
page 54. The conversations happen between the characters of a story named 'A powerful lesson for 
everyone'. The story is about a student, Salam, who is chosen to do a task as a reporter in Al Sabah 
newspaper for one day. When Salam arrives at the paper, the editor comes in and says 'a big new 
restaurant is opening in Baghdad next Tuesday. I need someone to write a good report on the 
event', to which Salam replies 'I can do it'. Despite the straightforward utterance by the author in 
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which he demands someone to take the mission, Salam replies with an indirect speech act, by 
which he means to beseech the editor to choose him for the task. Salam here flouts the relevance 
maxim deliberately, to make his utterance sound politer. He, though, do not mislead the editor, 
since he knows that the other side will understand the implied meaning behind what he says. 

The other interaction in this story happens when Salam goes to the newly-opened 
restaurant and notices an old man in wheel chair entering the place with his son. The old man 
could not eat food properly and dropped some of it on his clothes. The young son, however, 
served his father right, despite the looks of disguised from the other people who were present 
there. When the father and the son was starting to leave the restaurant another old wise man 
called out to the son and said 'don't you think you have left something behind?', to which the son 
replies 'no sir, I haven't'. The wise man then tells him 'yes, you have. You left a lesson for every son 
and hope for every father'. 

The first utterance by the wise man is formed as a question. It, however, holds an 
implied meaning by which he wants to inform the boy that he has indeed left something behind. 
The man intentionally violates certain maxims. He violates the maxim of quantity since his 
utterance is less informative than required. He also violates the maxim of manner, since his 
utterance holds an ambiguity which makes the boy misunderstand him. The boy's response 
indicates this misunderstanding, since it shows that he took the wise man's utterance literally. The 
wise man's response, though, clears the thoughts and reveals the implied intentions in his prior 
speech. It does not break any of the maxims, since it is clear, truthful, informative, and relevant.  

The previous conversation can be considered as the only one which hold a deep 
meaning. The violation of the maxims in this interaction was intended, so that the implied 
message can be delivered in the best way. The other conversations in this book, however, do not 
hold any deep meaning. They are samples of how perfect and understandable interactions can take 
place in the easiest way.  
7. Conclusions 
The researcher, after analyzing the data, has reached to the following conclusions: 
1. The Cooperative principle is applicable to Iraq's third intermediate text book of English. The 
study shows that the conversations in the texts and exercises can be analyzed according to Gricean 
maxims. 
2. The conversations in this textbook mostly appear to be idealistic ones and the participants in 
most of these exchanges attempt to avoid breaking any of the maxims. There are, however, certain 
occasions where some of the maxims are, either intentionally or unintentionally disobeyed.   
8. Suggestions for future studies 
The researcher suggests the following topics for further research:  
1. This study is concerned with the applicability of the Gricean maxims in the conversations of the 
third intermediate English book in Iraq. A future study can be done to investigate other pragmatic 
aspects in the same textbook. 
2. The Gricean maxims can be analyzed in other more advanced grade's textbook to compare the 
violations of the maxims with this study's results. 
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Abstract
Women in a society where been assigned with specific gender roles and certain lifestyle which had 
limited their own personnel evolution. This study will examine the text from feminist notion using 
the concept of gender segregation, patriarchal system and oppression. This study will focus on the 
untraditional female characters in the African American community. This study will be textually 

criticism and gender segregation as a tool of counter narrative for female empowerment and 
liberation. The findings showed that although women have been oppressed by their patriarchs as 
well as their society yet Walker forced her muted women to speak and shout their rights,.In doing 
so they liberated their own voice and the power of language they helped each other to be better 
and stronger. Walker also erased the meaning of gender creating men with feminine charm and 
women with masculine strength, to present both sides in different realities. 
Keywords: Gender, women suppression, women empowerment, Iranian women, Literary texts.  
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Alice Walker's The Color Purple (1982)

Introduction 
Although the literary text had presented different cases of gender segregation and female abuse, 
Alice Walker had also painted different female characters that stood against the social structure 
and the traditional norms of inferiority. Persepolis Short Fi

disagreeing with the Iranian female oppressed laws yet she formed her own strong identity of what 
she should be allowed to be and do.  The literary text and the Iranian short film address the theme 
of social and culture impact is considered as a key element in understanding the psychological and 
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personal structure of the characters. Yet, the focus of the book and the short film are around 
female characters and their journeys for self-definition and breaking female stereotypies.  
The feminist movement according to Tyson (2006) in which focuses on the economic, social, 
political and psychological undermining oppression of women and their rights, she also extend the 
arrangement on the cultural view in which some of the known countries which advocate the 
patriarchal society and the counting the oppression in which the woman is appreciated as a 
contrivance for marginalization and reproduction tools. Indian society is no stranger to the fear 
and the obligation of having a female as a daughter. Many crimes had been commented daily in 
the name of dowry and family name and their inability to offer the financial support for their 
marria
focused on the female empowerment in the literary texts, this study examined the important of 
feminism which is considered as the main trending focus of the literary text. This movement 
which is made by women for women to present a sense of selfhood and individualism for the 
existence and actualization for women, this study which stressed the negatively of the patriarchy 
notion which sustains the suffering and oppression of women, this system which focuses the 
female to view herself from a male vision and perspective. The feminist critics and social sciences 
seek a place for the empowerment of women throughout literature by addressing the known 
stereotypical presentation of womanhood and female existence which is always viewed as weak, 
fragile, emotional, sex symbol and merely an object to fulfill male desires, a place and stereotype in 
which a woman is no more than a mechanic for reproduction.  
Women Empowerment in traditional societies was an intriguing errand and one needs to concede 
that sexual orientation segregation was predominant for a long time. This social perniciousness 
can't be evacuated without strict laws and their execution, as these strategies ought to be actualized 
in genuine terms. The development of ladies was hindered in the general public as the intense 
powers of the general public never endeavored to inspire the position of ladies at various levels. In 
the strict and traditional culture the females are minimized at each level of the general public 
whether in social, financial, political support and sexual orientation difference additionally exists 
(Rashmi, 2016. P 488)  The Patriarchy concept originally derives from the Greek word 

'patriarkhēs' which is a compound word divides into (Patria) means "father" and (arkhō) means "I 

een the king 
and his people. The term of Patriarchy has been used as a feminist concept by Kate Millet, in her 

 
wife or wives and children, including the powers of physical abuse and often even those of murder 
and sale.  

 
Millet borrowed the Patriarchy concept from politics field and applied it in feminism for two 

Patriarchy system in families and society.  



 

273 
 

The literal meaning of Pa
'social systems' where power is centralized in the hands of mature males. In this sort of order, men 
control sovereignty over women, children and possession, driving to women subordination. 
   Gender Roles in Society  
The oppressed system of patriarchy prominent the ideologies of traditional gender role. According 
to Lois Tyson (2006):  

"Traditional gender roles cast men as strong, decisive, rational and protective while 
women are seen as emotional, irrational, weak, nurturing and submissive"(2014)  

These gender roles are limiting of both men and women as it is humiliating for a man to have 
some feminine features and unappealing for a woman to have some male casts. Gender roles are a 
group of social and behavioral standards, in a particular culture, are supposed to be socially 
suitable for persons of a particular sex. Gender roles are primarily measured in a family framework 
as well as in society in common and may be related to as gender stereotypes which are removed to 
individuals during socialization stream inside a cultural context. According to Hooks  

e learnt in the family where the head of the family is a 

labour or production, reproduction and mobility, in a patriarchal family the birth of 
male child is preferred to 2013) 

In a study has been done by Son preference and daughter 
 reveals the reasons behind his topic that:  

ious, 
social and emotional desires and norms that favor males and make females less 

 
Parents await sons, that a son will be able to supply his parents with financial and emotional 
needs, particularly in their old age. Sons make money and property for the family while daughters 
spend it in  dowries; sons maintain the family ancestors while daughters are married away to 
another family; sons play significant religious roles; and sons protect the family, while daughters 
have to be safeguarded, generating a sensed load on the family. 
In the patriarchal system, woman crushes in different forms such as (physically, sexually, socially 
and psychologically). The male domination over women happens because of the typecast and 
constant stands about the inferiority of women.  

"Men have an advantageous place in society so they allow women a trivial place. The 
patriarchal society has empowered men and it has lowered the status of women in the 

ivedi, 2016) 
The patriarchal system determines the life and the identity of women even before their birth. The 
social structure in the traditional societies which have cramped the identity of women through 
putting them in the second position and this limits her to represent a crucial part of the society. It 
is obligatory for a woman to do her duty in the perfect way as a faithful wife and a loving 
mother.as Trivedi states  
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unable to earn respect. In patriarchal system the efforts of women are always 
 

According to Linda Brannon 
of beliefs about the psychological traits and characteristics of, as well as the activities appropriate 
to, men or women. Gender roles are defined by behaviors, but gender stereotypes are beliefs and 

 
Gender stereotypes are very dominant; they impact on the conceptualizations of females and males 
and create social classifications for gender. These classes depict  

 
Consequently, the history, construction, and purpose of stereotypes are significant topics in 

 
The Image of African American  
The history of female oppression is not a modern one, but rooted far long in history. The African 
American history had suffered from race and color segregation and being treated as inferior to the 
whites, it was even worst for African American women as they were both oppressed by their skin 
color and their gender role and a female. In (2011) a modern study which focused on the African 

powerless comes from their role and function in the social dynamic. Their gender role and female 
and black had already determined their role in society. African American women had experienced 
both racism and sexism which both of them have an impact on their social roles and their 
psychological trauma of feeling powerless and helpless.  
The existence of female colored women is considered challenging according to the feminist 
scholars; the women were being treated as less than human. They were being subordinated by 
white and black men because of the hierarchy system and the domination based on race, gender, 
class. The African American women were being oppressed by all men, they were beaten, raped, 

con
exist to please the men and to carry out the children.  

Gender, race, and Class in the News, in this study she focused on the 21 century female oppression 
as mentioned in the news. She noticed that until the present day females from all colors and races 
suffer oppression by men, in one day more than 5 different stories mention that a woman was 
being either beaten by her husband or she was raped by her father or relatives. She mentioned that 
although slavery was over yet the rules of slavery were still exists, in (1991) Rakow and Kranich 
noticed that:  
As the African American women were not being socially recognized as women but only as objects 
to be owned and shipped away when there is no need for them. 
Counter Narrative in The Color Purple   
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The notion of counter narrative which is considered as a form of empowerment and 
revolution against traditionalism can be defined as: 

nya Silverman et al, 2016, p. 15)   

African American history of slavery and struggles. The female characters in the story are taking 
center stage as each of the female characters presented a specific role to play in the story. The 

struggle, racism, sexism, religious intolerance, physical struggle, and psychological abuse. The key 
female characters Celie, Nettie, Sofia, Squeak and Corrine all represent a micro image of the 
female role in the world and their pains under the male system of the patriarchal oppression 
represented in the race segregation in society all to be treated and stamped as inferior to men 
whom they are considered as superior domination. The story is being narrated as series of letters 
by Celie, she is under physical and mental oppression and she is also victim to class. She is 
struggling to adapt in the man creation institution of marriage, as it was considered as 
imprisonment to the women since it was the role to please their husbands no matter the cost. 
After being weighted down for years she was able to break her silence and find her own voice.  
The general narrative of the story is the African American women underling a life with no love or 
freedom; they are slave to their gender and to their husbands. All the characters struggle to find 
their own freedom and their selfhood, however, Alice Walker created few female characters that 
were already structured as strong female figures. Sofia and Squeak they represent the untraditional 
gender role, and the counter narrative in the story. In a strict religious racist society these two 
women were able to break their own gender roles that were draw for them to paint their own path. 
Unlike Celie character, Sophia rejected the idea that a man control her own life, thus she refused 
to be controlled by her husband or any other man. Sophia physical built is considered to be 
against the traditional female role. She is tough and fights back; she is a fighter and very strong 
woman. She talks back and fights her way with everyone, even her husband Harpo. When Herpo 
wanted to control his wife Sophia he tried to use violence, but his plan back fired as she was able 
to destroy his man ego and fight back. 

his size but his own character that made him a victim to Sophia. Herp
femininity and at the same time he reject Sophia Masculinity. Walker in his story had tried to 
demolish the traditional gender stereotypes by making men more feminine and women more 
masculine. 

back on her forehead. Her ears raise but she 
laugh. She glance at Herpo sitting there with his head down and his hands tween his 
knees. She say, what I need to marry Herpo for? He still living here with you. What food 
and clothes he git you buy.  
He said, you daddy done throwed you out. Ready to live in the street I guess. She say, 
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live with them for the rest of my life. She stand uo, big, strong, healthy girl, and she say 

 
Even at the end of the book, when Sofia was feeling insulted for being racially victimized she 
fought back and hit a white women. At that time it was considered to be an insult or forbidden to 
harm a white person. But Sofia rejected the idea that she was hopeless and should stand silent 
when hearing insults about her color or her people.  
Another character that defied the text and its patriarchal structure was Shug herself. Shug is a 
liberal women, she does what she pleases and sleep with whom she likes. She had a sexual 

 is 

women that helps other women to be free as well. She helps Celie to find and enjoy her feminine 
sexuality and strengthen her relationship with religion, she teaches her to embrace her body and to 

promotes the feminist ideologies of choice and female liberation. 
 now she down. He take her condition 

He talk about strumpet in short skirts, smoking cigarettes, drinking gin. Singing for 
money and taking other women mens. Talk about 
(p. 33)  

will be def  
Accordingly, Both Shug and Sofia had broken the liminalty of the oppressed text to create their 
own world, language, identity, character and choice. And with their own self-knowledge and 
liberation they helped other women to achieve their own strength and free themselves from literal 
slavery 

  
 
bisexuality which eventually led her to develop her own awareness and achieving spiritual 
freedom. The color Purple displays a large interplay of gender, language, voice and power which 
helps the characters to embrace their strength and liberate themselves from the social and 
traditional jackals. All the characters had suffered gander, racial, male authorial, oppression and 
social segregation which led to their empowerment and creating their own textual path far away 
from the traditional setup text.  
 Conclusion  
The present day is the day was women are being heard, treated as equals and having a voice. This 
year of 2018, female empowerment companies such as THIS IS ME and SPEAK UP have gathered 
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many women to work together in creating a better tomorrow. Female oppression is not something 
new, as women are being paid less for doing the same job as a man even better only because of her 
gender. Walker forced her muted women to speak and shout their rights, Celie and Nettie found 
their freedom and strength throughout letters and language. In doing so they liberated their own 
voice and the power of language they helped each other to be better and stronger. Walker also 
erased the meaning of gender creating men with feminine charm and women with masculine 
strength, to present both sides in different realities. She re-created a time where African American 
women were being considered as nothing but slaves and 3rd class citizens to be abuse, killed raped 
and oppressed. Instead Walker delivered her readers with female liberal characters Shug sexual 
embodiment of feminist women that depends on her own to exist and helping her fellow woman 
to be liberated as well.  
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Abstract 
This paper aims at studying indicators of  climate change in Al-Rurba city in terms of factors and 
phenomena of climate (temperature, relative humidity, wind speed, falling rain, stuck dust, rising 
dust) from (1941)  to (2019 ). The study relies on data taken from ministry of transport, 
metrological authority, and modern statistical devices are used to state changes on the above 
factors. The study brings forth the conclusion that temperatures move towards height whilst 
decline was clear in relative humidity  and falling  rain . 
Keywords:Rutba, change, climate, indicators 
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بالنظر لعدم توفر بيانات سرعة الرياح والعواصف الغبارية  

والغبار العالق والصاعد لسنوات قديمة , فقد تم العمل بالعقد 

.  9117ولغاية  1791االول اعتبارا من العام   
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The reality of psychological linguistics in the Arab world Reading in the curricula and concepts 
and employing them 

Dr.jwad kathem abd 
Abstract: 
The Western arena witnessed the emergence of psycho-linguistic trends that differed in their 
visions and approaches in identifying the nature of human language, and discussing issues related 
to it such as language production, the relationship between language and thought, linguistic 
disorders, and so on. 
These trends have moved to the modern Arab arena, and the Arab modernists tried to employ 
their statements in their writings, but they did not have a clear and explicit division. 
This study has taken care of talking about these trends, stating their statements, employing them 
in modern Arab studies, and standing on the linguistic issues that have been dealt with 
psychologically. But I went beyond that to discuss other issues such as issues of growth, 
personality, violence, anger,, and so on. 
The aim, of this, study is to explain the, reality of psychological linguistics in our Arab countries in 
terms of receiving the statements of psychological linguistics from their mother environment (the 
western environment), and employing them in their studies, and praise, be to God, Lord of, the 
Worlds. 
key words :Psycholinguistics , Language acquisition , perceive language , Language learning  
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